Vyšší úroveň

Poslech
Typy textu 
Upozornění

Pokyny

Oznámení

Zpravodajství

Interview

Debata

Komentář

Předpověď počasí

Reklamní spot

Úryvek z filmu/prózy/poezie

Přednáška

Čtení
Typy textu 

Oznámení

Návod

Recept

Nabídka

Propagační text

Program

Recenze

Úryvek z prózy

Povídka

Vyprávění

Dopis

Základní úroveň

Poslech

Typy textu 

Popis

Orientační pokyny

Varování/upozornění

Veřejné hlášené/pokyny

Oznámení

Vyslechnutý rozhovor

Přehled zpráv

Vyprávění

Úryvek z filmu/prózy

Čtení
Typy textu 

Oznámení

Recept

Nabídka

Program

Recenze

Úryvek z prózy

Vyprávění

Dopis

Popis události

Dovednosti, které jsou do procesu zapojeny, zahrnují:

• percepční dovednosti;

• paměť;

• dekódovací dovednosti;

• vyvozování;

• předvídání;

• představivost;

• rychlé vyhledávání („scanning“);

• odkazování nazpět i dopředu.
Reading Comprehension Skills - Scanning

Scanning is used to discover required information to complete a given task such as making a decision about what to watch on TV, or which museum to visit while visiting a foreign city. Ask students NOT to read the excerpt before they begin the exercise, but rather, to focus on completing the task based on what the question requires. It is probably a good idea to do some awareness raising of the various types of reading skills that they use naturally in their own mother tongue (i.e. extensive, intensive, skimming, scanning) before beginning this exercise.

Aim: Reading practice focusing on scanning

Activity: Comprehension questions used as cues for scanning a TV schedule

Level:Intermediate

Outline:
· Do a short awareness raising session by asking students how they go about making decisions based on schedules, short articles etc. Focus on whether they read every word and if the read in strict order when making such a decision in their own mother tongue. 

· Remind them that this process is the same in English and does not require that they understand every word perfectly. 

· Distribute comprehension questions and TV schedule to students. 

· Make a special point of asking students to complete the exercise by first reading the question and then scanning for the appropriate answer. 

· Ask students to use the TV schedule to answer the questions. To increase difficulty add a timing element (this should help students who insist on understanding every word to not do so). 

· Correct activity as a class. 

· Extend activity by bringing in a number of magazines concerning travel, entertainment or a similar activity and asking students to complete a given task - for example finding a destination they would like to visit or choosing a film they would like to see. Once again, ask students to do the exercise by scanning and not reading each word. 

What's On? 

First read the following questions and then use the TV Schedule to find the answers. 

1. Jack has a video - can he watch both documentaries without having to make a video? 

2. Is there a show about making good investments? 

3. You are thinking about traveling to the USA for a vacation. Which show should you watch? 

4. Your friend doesn't have a TV, but would like to watch a film starring Tom Cruise. Which film should you record on your video? 

5. Peter is interested in wild animals which show should he watch? 

6. Which sport can you watch that takes place outside? 

7. Which sport can you watch that takes place inside? 

8. You like modern art. Which documentary should you watch? 

9. How often can you watch the news? 

10. Is there a horror film on this evening? 

	CBC 

6.00 p.m.: National News - join Jack Parsons for your daily news roundup.
6.30: The Tiddles- Peter joins Mary for a wild adventure in the park.
7.00: Golf Review- Watch highlights from today's final round of the Grand Master's.
8.30: Shock from the Past- This entertaining film by Arthur Schmidt takes a poke at the wild side of gambling.
10.30: Nightly News- A review of the day's most important events.
11.00: MOMA: Art for Everyone- A fascinating documentary that helps you enjoy the difference between pointilism and video installations.
12:00: Hard Day's Night- Reflections after a long, hard day.
	FNB 

6.00 p.m.: In-Depth News - In-depth coverage of the most important national and international news stories.
7.00: Nature Revealed- Interesting documentary taking a look at the microscopic universe in your average speck of dust. 7.30: Ping - Pong Masters- Live coverage from Peking. 9.30: It's Your Money- That's right and this favorite game show could make or break you depending on how you place your bets. 10.30: Green Park- Stephen King's latest monster madness. 0.30: Late Night News- Get the news you need to get a hard start on the upcoming day.
	ABN 

6.00 p.m.: Travel Abroad - This week we travel to sunny California!
6.30: The Flintstones- Fred and Barney are at it again.
7.00: Pretty Boy- Tom Cruise, the prettiest boy of them all, in an action packed thriller about Internet espionage.
9.00: Tracking the Beast- The little understood wildebeest filmed in its natural surroundings with commentary by Dick Signit.
10.00: Pump Those Weights- A guide to successfully using weights to develop your physique while getting fit.
11.30: The Three Idiots- A fun farce based on those three tenors who don't know when to call it quits.
1.00: National Anthem- Close the day with this salute to our country.


http://esl.about.com/library/lessons/blscan.htm
Improving Reading Comprehension - What is the PQ4R strategy, and how can it help learning disabled students?



Students with specific learning disabilities (SLDs) in basic reading , reading comprehension, and dyslexia need effective strategies to understand what they read and to remember details of what they've read. This strategy can also help non-disabled students improve reading comprehension and retention. The PQ4R strategy is a good study skill that can be adapted for students of all ages. 

This strategy will improve the student's understanding of text. It also improves recall of facts by as much as 70%. PQ4R is an acronym for Preview, Question, Read, Reflect, Recite, and Review. here are the steps: 

1. Preview: Look through the pages of your reading passage and read the headings of the chapter and any sections dividing the chapter. Read the first and last paragraph in each section. View the illustrations in each section. Read the captions under the pictures and take a few minutes to look at charts, graphs, or maps. 

2. Question: Think about the information you learned in the Preview. Ask yourself questions about it. Think about what do you already know about ideas you saw during your Preview. What do you think are main points that will be raised in the chapter? What do you expect to learn from reading this material? 

3. Read: Read the passage. If there are ideas seem important, make a note of them on paper. If the book belongs to you, consider making notes in the margins and highlight important parts in the book. If you just can't imagine writing in your book, make notes on paper. 

4. Reflect: Take time to reflect on what you have read. How are the passages or chapters inter-related? How does the information fit into things you have already learned? What new information did you learn? Did the passage include the information you expected it to cover? Was there information that surprised you? 

5. Recite: Think about the material. Discuss it with someone else or write down the main points you learned. Generally, writing information down by hand will improve memory of the material. If writing is a problem for you, consider brief notes or discuss the material with other students. It is important to summarize the material in writing using your own words. Explain it aloud to someone else or recite your notes aloud to yourself. Consider using a graphic organizer to increase your understanding of how concepts in the reading relate to each other. 

6. Review: Consider the main points of the material. Were your questions answered? Do you feel that the writer's points are fully understood? 

Use the PQ4R strategy with new reading material to improve comprehension and retention, which can lead to better grades and improved achievement in all school subject areas

http://learningdisabilities.about.com/od/instructionalmaterials/a/pq4rstrategy.htm
Reading - Identifying Skill Requirement
By Kenneth Beare, About.com Guide

Teaching reading can be an arduous task as it is often difficult to know how to improve student skills. One of the most obvious, but I have found often unnoticed, points about reading is that there are different types of reading skills. 

· Skimming - reading rapidly for the main points 

· Scanning - reading rapidly to find a specific piece of information 

· Extensive - reading a longer text, often for pleasure with emphasis on overall meaning 

· Intensive reading - reading a short text for detailed information 

These different types of skills are used quite naturally when reading in a mother tongue. Unfortunately, when learning a second or foreign language, people tend to employ only "intensive" style reading skills. I have often noticed that students insist on understanding every word and find it difficult to take my advice of reading for the general idea, or only looking for required information. Students studying a foreign language often feel that if they don't understand each and every word they are somehow not completing the exercise. 

In order to make students aware of these different types of reading styles, I find it useful to provide an awareness raising lesson to help them identify reading skills they already apply when reading in their native tongues. Thus, when approaching an English text, students first identify what type of reading skill needs to be applied to the specific text at hand. In this way valuable skills, which students already possess, are easily transferred to their English reading. 

Aim: Awareness raising about different reading styles 

Activity: Discussion and identification of reading styles with follow-up identification activity 

Level: Intermediate - upper intermediate 

Outline: 

· Ask students about what types of reading they do in their own mother tongue(s). 

· Write different categories of written material on board. i.e. magazines, novels, train schedules, newspapers, advertising, etc. 

· Have students describe how they go about reading each kind of material. You may want to prompt them by asking the following questions: 

· Do you read every word in the tv schedule? 

· Do you understand every word you read when reading a novel? 

· What kind of clues can the presentation of the material give? 

· How much time do you spend reading the newspaper? Do you read every single word? 

· What kind of assumptions do you make when you read the first few lines, or a headline? (i.e. Once upon a time....) 

· How much time do you spend reading the various types of materials? 

· Based on students' answers to such questions, ask them to identify the type of skills they are using in the various reading situations. 

· Divide students into small groups and give them the skills summary and short worksheet. 

· Have students discuss their opinions about the various skills required for the listed materials. 

· Present various "real world" materials (i.e. magazines, books, scientific materials, computer manuals etc.) and ask students to identify the necessary skills required. 

Reading Styles 
Skimming - Reading rapidly for the main points 

Scanning - Reading rapidly through a text to find specific information required 

Extensive - Reading longer texts, often for pleasure and for an overall understanding 

Intensive - Reading shorter texts for detailed information with an emphasis on precise understanding Identify the reading skills required in the following reading situations: 
Note: There is often not a single correct answer, several choices may be possible according to your reading purpose. If you find that there are different possibilities, state the situation in which you would use the various skills. 

· The TV guide for Friday evening 

· An English grammar book 

· An article in National Geographic magazine about the Roman Empire 

· A good friend's homepage on the Internet 

· The opinion page in your local newspaper 

· The weather report in your local newspaper 

· A novel 

· A poem 

· A bus timetable 

· A fax at the office 

· An advertising email - so called "spam" 

· An email or letter from your best friend 

· A recipe 

· A short story by your favourite author 

http://esl.about.com/od/readinglessonplans/a/l_readtypes.htm
ESL Reading Lesson - Using Context for Reading Literacy
By Kenneth Beare, About.com Guide

The use of contextual clues can be one of the best ways to improve students' reading skills. Unfortunately, students often insist on understanding each word when reading. Realizing that a text can be understood in a general sense by using contextual clues can go a long way towards helping students cope with increasingly difficult texts. At the same time, the use of contextual clues can also provide a means by which students can rapidly increase their existing vocabulary base. 

This lesson provides a number of pointers helping students identify and use context to their advantage. A worksheet is also included which helps students recognize and develop the skill of contextual understanding. 

Aim: Increased awareness and usage of contextual reading clues 

Activity: Awareness raising concerning the use of contextual clues, followed by worksheet practicing contextual reading 

Level: Intermediate - upper intermediate 

Outline: 

· Write this example sentence on the board: "Tom decided that he desperately needed the glockum if he were to solve the problem" 

· Ask students what they do if they are reading an English text and do not understand a specific word. 

· Ask students what they do if they are reading a text in their native language and do not understand a specific word. 

· Ask students what 'glockum' means. 

· Once students have established that they don't know what a 'glockum' is, ask them to guess at what it might be. 

· Ask students what part of speech a 'glockum' is (i.e. verb, noun, preposition etc.) 

· Have students explain how they arrived at their guesses, which clues did they use? 

· Explain the concept of reading in "chunks" i.e. looking at the text surrounding the unknown word for clues. 

· Show them an article from an advanced level magazine (Wired, National Geographic, The Economist etc.) 

· Ask students to identify the probable vocabulary areas that may be used in the example article. 

· Explain the importance of activating vocabulary by first quickly glancing at the text to be read. This idea is very important as the brain will begin to focus on related concepts thus preparing the student for what is to be read. 

· Point out that by using all of these clues (i.e. "chunking", part of speech, logical deduction, vocabulary activation), students can arrive at a much fuller understanding of difficult texts - even if they do not understand each word 

· Have students divide into small groups and complete worksheet. 

Reading Clues 
Deduction - What does the sentence concern? Which words does the unknown word seem to relate to? 

Part of Speech - Which part of speech is the unknown word? Is it a verb, noun, preposition, adjective, time expression or something else? 

Chunking - What do the words around the unknown word(s) mean? How could the unknown word(s) relate to those words? - This is basically deduction on a more local level. 

Vocabulary Activation - When quickly skimming through the text, what does the text seem to concern? Does the layout (design) of the text give any clues? Does the publication or type of book give any clues to what the text might be about? Which words can you think of that belong to this vocabulary category? Make logical guesses about the meaning of the unknown words in the following paragraph. 
Jack quickly entered the didot and cleaned the various misturaes he had been using to repair the wuipit. He had often thought that this job was extremely yullning. However, he had to admit that this time things seemed to be a bit easier. When he finished, he put on his redick and went back to the study to relax. He took out his favourite pipe and settled into the beautiful new pogtry. What a fantastic schnappy he had made when he had bought the pogtry. Only 300 yagmas! 

What could a 'didot' be? 

What part of speech is 'misturaes'? 

If Jack used the 'misturaes' to repair the 'wuipit' what do you think the 'mistraes' must be? 

What could 'yulling' mean? - What part of speech is often used with an ending '-ing '? 

Which synonym could be used for ' yulling '? 

· fun 

· difficult 

· expensive 

What type of things do you put on? 

Based on the above question, what kind of thing must a 'redick' be? 

Is a 'pogtry' used inside or outside? 

Which words let you know that the 'pogtry' was cheap? 

What must 'yagmas' be? 

· Clothes 

· Cigarette type 

· Type of money 

http://esl.about.com/od/readinglessonplans/a/l_readcontext.htm
The Challenge of Teaching Listening Skills
By Kenneth Beare, About.com Guide

Teaching listening skills is one of the most difficult tasks for any ESL teacher. This is because successful listening skills are acquired over time and with lots of practice. It's frustrating for students because there are no rules as in grammar teaching. Speaking and writing also have very specific exercises that can lead to improved skills. This is not to say that there are not ways of improving listening skills, however they are difficult to quantify. 

One of the largest inhibitors for students is often mental block. While listening, a student suddenly decides that he or she doesn't understand what is being said. At this point, many students just tune out or get caught up in an internal dialogue trying translate a specific word. Some students convince themselves that they are not able to understand spoken English well and create problems for themselves. 

They key to helping students improve their listening skills is to convince them that not understanding is OK. This is more of an attitude adjustment than anything else, and it is easier for some students to accept than others. Another important point that I try to teach my students (with differing amounts of success) is that they need to listen to English as often as possible, but for short periods of time. 

I like to use this analogy: Imagine you want to get in shape. You decide to begin jogging. The very first day you go out and jog seven miles. If you are lucky, you might even be able to jog the seven miles. However, chances are good that you will not soon go out jogging again. Fitness trainers have taught us that we must begin with little steps. Begin jogging short distances and walk some as well, over time you can build up the distance. Using this approach, you'll be much more likely to continue jogging and get fit. 

Students need to apply the same approach to listening skills. Encourage them to get a film, or listen to an English radio station, but not to watch an entire film or listen for two hours. Students should often listen, but they should listen for short periods - five to ten minutes. This should happen four or five times a week. Even if they don't understand anything, five to ten minutes is a minor investement. However, for this strategy to work, students must not expect improved understanding too quickly. The brain is capable of amazing things if given time, students must have the patience to wait for results. If a student continues this exercise over two to three months their listening comprehension skills will greatly improve. 

http://esl.about.com/cs/teachinglistening/a/a_tlisten.htm
